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We Learn When...

We learn when we  build and apply new understandings 
and skills in a variety of contexts.

Learning Principles
The following research-based learning principles guide 
our learning and our practices.

Learners at the center: 
Recognizing them as core participants and encouraging 
active engagement. 

Learners are unique: 
Engaging all learners and adapting to individual needs.

Learners have emotions: 
Understanding the role of emotions and individual moti-
vations.

Learners have potential: 
Challenging expectations while understanding individual 
variations. 

Learners are collaborative:
Valuing social interaction to engage with multiple per-
spectives.

Learners make connections: 
Linking understandings and transferring learning to new 
situations.

Learners are reflective: 
Having a clear purpose, understanding the next steps, and 
using feedback to support growth.

Our Mission 
We challenge, inspire and empower learn-
ers to develop their unique potential in our 
changing world.

Our Vision 
We will lead the way toward a sustainable 
future.

Our Values
 » Balance
 » Resilience
 » Respect
 » Innovation
 » Courage
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Academic Pathways in Grades 11 & 12
The VIS Diploma
The VIS Diploma is a document showing completion of a high school level programme of study in an ac-
credited school (VIS is accredited by CIS and WASC).This type of programme is based on a credit system, 
beginning in Grade 9. A passing grade of at least three (3) on a scale of one (1) to seven (7) in a course that 
meets on average for at least 150 minutes per week earns one credit. To receive this Diploma the student 
needs to accumulate a total of 23 credits. 

Students studying for the VIS Diploma study up to six subjects for as IB Courses. The advantage of doing 
this is that some universities may use the results for advanced credit. Every successful VIS graduate receives a 
VIS High School Diploma.

Subject Minimum Credits Needed
 » English     4
 » Second Language    3
 » Mathematics     3
 » Individuals and Societies    3
 » Science     3
 » Arts      2
 » Design     2
 » Physical Education    2
 » Theory of Knowledge    1
 » Creativity, Activity, Service (CAS)           Pass

Students who come to VIS without comparable 
grades from their previous school may receive the 

Three Academic Pathways
The main curriculum of Grade 11 Grade 12 at VIS is the IB 
Diploma Programme. However, we offer variations of this cur-
riculum including IB Courses and High School Courses. While 
the majority of our students pursue a full IB Diploma, VIS 
recognizes that this may not be the best fit for every student. 
The Diploma Coordinator, in consultation with teachers, coun-
sellors, parents and the student may recommend the pursuit of 
IB or High School Courses. It is important to note that a VIS 
Diploma or an IB Course Certificate – while not a full IB Di-
ploma – is still a rigorous endeavor and is subject to most of the 
same benefits in terms of University/College recognition and 
placement. The three possible academic pathways are shown in 
the table below: 

Route 1 - The IB Diploma Route 2 - IB Courses Route 3 - IB Courses and/or High School Courses

 » Six IB Subjects.
 » Theory of Knowledge (T.O.K.)
 » Creativity, Activity and Service (C.A.S.)
 » The Extended Essay 

 » Up to six IB Subjects.
 » Theory of Knowledge (T.O.K.)
 » Creativity, Activity and Service (C.A.S.)

 » Up to six subjects (Some subjects will be at High 
School Level)

 » Theory of Knowledge (T.O.K.)
 » Creativity, Activity and Service (C.A.S.) 

Route 1 - The IB Diploma
History and Aims of the IBDP
The International Baccalaureate Diploma Programme was 
established in 1968 to provide an international education that 
would enable young people to better understand and manage 
the complexities of our world, and to provide them with the 
skills and attitudes to take action to improve it. Such an educa-

VIS Diploma based on their performance at VIS, 
on a pro-rated credit system. One year attendance 
at VIS is the minimum requirement for this.The 
VIS Diploma is recognized as meeting or exceeding 
high school graduation requirements globally.

VIS Transcripts
Vientiane International School publishes a tran-
script for each secondary school student. This is the 
official document which is forwarded to any sec-
ondary school or university which needs a student’s 
official academic record. The transcript contains the 
names and levels of all courses taken during grades 
9-12, along with the final grades and the credits 
earned.

tion was grounded in the belief that the world could be made 
better through an education that focused on concepts, ideas 
and issues that crossed disciplinary, cultural, national and geo-
graphical boundaries. (Diploma Programme: From Principles 
into practice, August 2015)

The IBDP is a rigorous, academically challenging and balanced 
programme of education designed to prepare students aged 
16 – 19 for success at university and life beyond. The DP aims 
to encourage students to be knowledgeable, inquiring, caring 
and compassionate, and to develop intercultural understanding, 
open-mindedness and the attitudes necessary to respect and 
evaluate a range of viewpoints.

The aim of all IB programmes (PYP, MYP, and DP) is to 

develop internationally minded people who, recognizing their 
common humanity and shared guardianship of the planet, help 
to create a better and more peaceful world. We believe the at-
tributes of the IB learner profile and others like them, can help 
individuals and groups become responsible members of local, 
national and global communities. (Diploma Programme: From 
principles into practice, August 2015)
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The Full International Baccalaureate Diploma Program
The IBDP is for students in their final two years of second-
ary school. It is designed for students with different abilities, 
aptitudes who come from varying educational backgrounds and 
who have differing educational and occupational ambitions and 
passions. To ensure both breadth and depth of knowledge and 
understanding students must:

 » Choose at least one subject from each of the following five 
groups;

a. their best language,
b. an additional language
c. individuals and societies
d. the sciences
e. mathematics. 

 » Choose either an arts subject or a second subject from one 
of the groups above.

 » Choose at least three (and not more than four) subjects 
are taken at higher level, while the remaining are taken at 
standard level. 

 » Complete the core elements of the program consisting of;
a. the extended essay,
b. theory of knowledge (TOK)
c. creativity, action, service (CAS). 

IBDP Subject Options for VIS Class of 2022
Group 1: Studies in Language and Literature

a. English -  Language A: language and literature (HL or 
SL)

b. Lao - Language A: literature (HL or SL)
c. Language A: literature, school-supported self-taught. 

(many different languages) (SL only)
Group 2 Language Acquisition

a. English - Language B (HL)
b. French - Language B (HL or SL)
c. French - Language ab intio (SL)
d. Mandarin - Language B (HL or SL)
e. Mandarin - Language ab intio (SL)

Group 3 Individuals and Societies
a. Business Management (HL or SL)
b. Geography (HL or SL)
c. History (HL or SL)

Group 4 Sciences

a. Biology (HL or SL)
b. Chemistry (HL or SL)
c. Design Technology (HL or SL)
d. Physics (HL or SL)

Group 5 Mathematics
a. Mathematics: analysis and approaches (HL or SL)
b. Mathematics: applications and interpretation (HL or 

SL)
Group 6 The Arts

a. Music (HL or SL)
b. Theatre (HL or SL)
c. Visual Arts (HL or SL)

The Core Elements
a. Creativity, activity, service
b. Extended essay 
c. Theory of knowledge

Note: In addition to the courses listed above, it may also be possible for 
students to select alternative courses provided by our partner in online 
learning, Pamoja Education. Further information about this can be found 
in section 2.7 Online Opportunities.

Changes to Subject Choices
Students are permitted to change subjects during the first three 
rotations of the school’s 8-day cycle, (a period of about six 
weeks). This must be approved by the IBDP Coordinator and 
relevant subject teachers. 

SL/HL Subject Levels
IB subjects can be undertaken at Standard Level (SL) or Higher 

Level (HL). Higher Level subjects demand 240 hours of study, 
over two years, while those studied at Standard Level demand 
150 hours. Many classes begin with core content, skills and 
concepts but as the course progresses, HL subjects explore con-
tent, skills and concepts in more depth and detail or additional 
content, skills and concepts. HL classes usually consist of an 
additional or longer examination paper in the final May exams. 

During the second semester of Grade 10, students will be asked 
to make initial choices regarding which subjects they wish to 
take at either Standard Level (SL) or Higher Level (HL). How-
ever, these initial choices are not binding. Most teachers, will 
begin teaching the core elements of their subjects. This allows 
students to alter their combination of Standard Level (SL) and 
Higher Level (HL) choices. Students are permitted to change 
their choices during the first three rotations of the school’s 
8-day cycle, (a period of about six weeks). This must be ap-
proved by the IBDP Coordinator and relevant subject teachers. 

Passing Requirements for The Full International Baccalaure-
ate Diploma Program
After the completion of the course and the final exams, final 
grades are awarded externally by the IB based on all the compo-
nents. Each of the 6 main subjects is graded on a scale from 1 
-  7. The Extended Essay and Theory of Knowledge are graded 
from A to E, and between them, can earn up to 3 more points. 
Creativity, activity and service is graded on a pass or fail basis. 

This makes a final possible total of 45 points.
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A student who …
 » achieves 12 or more points in their HL subjects 
 » achieves 9 or more points in their SL subjects
 » has no subject with a grade 1
 » achieves a minimum D grade for Extended Essay and 

Theory of Knowledge
 » Completed CAS satisfactorily

  …will receive the IB Diploma!

IBDP and IB Courses Results
The International Baccalaureate publishes results on July 6 after 
the final May exams. Students have access directly to these at 
https://candidates.ibo.org. Students can request for these to be 
forwarded to universities and colleges of their choice. Original 
copies of the IB Diploma, and documentation of results are 
sent to VIS in early September and will be available for collec-
tion from the VIS Secondary office.

Route 2 - IB Courses
Some students may decide to pursue IB Courses rather than 
the full diploma after discussion with the IBDP Coordina-
tor, counsellor and parents/guardians. If this route is pursued, 
students will still take IBDP classes and face the IBDP assess-
ments. They will receive an official IB certificate of results from 
the IB certifying the grades they earned in those subjects. The 
only difference is there are no requirement to take three course 
at higher level and the extended essay does not have to be 
completed. The core elements of TOK and CAS must still be 
completed, but are not externally assessed.

Route 3 - IB Courses and/or High School 
Courses
Some students may decide to pursue subjects at High School 
level rather than at IB level. High School level subjects are 
differentiated IB subjects. The assessment philosophy for High 
School subjects is the same as that of IBDP and IB Courses. 
Although, High School subjects may include modifications in 
the quantity of assessment tasks, the application of assessment 
criteria and grade boundaries. 

To offer a more diverse range of high school classes, we have 
selected two online learning providers to partner with. Between 
them, VHS Learning and Global Online Academy offer over 
200 online courses. Students studying these can earn credit 
towards their High School Diploma. Courses suit a wide range 
of interests from App Design to Forensic Science.

Students undertaking High School level subjects are able to 
take other subjects at IB level and will take IB exams in those 
subjects. They will receive an official IB certificate of results 
from the IB certifying the grades they earned in these subjects. 
The core elements of TOK and CAS must still be completed, 
but are not externally assessed.
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Assessment Philosophy 
VIS Assessment Philosophy 
At Vientiane International School our mission is to challenge, inspire and empower students to develop their 
unique potential and to be responsible citizens in a changing world. The curriculum provides teachers with 
a coherent and effective plan for accomplishing the school’s mission. Assessment is a means of both deter-
mining student progress in relation to the school mission and to learning area objectives and of laying the 
foundation for feedback that leads to growth.

Assessment at VIS provides diverse and equitable opportunities for students to demonstrate what they know, 
understand and are able to do. The assessment of student learning is an integral part of curriculum design, 
teaching and continued student growth. Assessment is an ongoing process aimed at understanding student 
learning in a given moment with goal of further improving learning. Assessment, then, is both of and for 
learning. Good assessment involves making expectations explicit and public, incorporating appropriate crite-
ria, setting and communicating clear and high standards, and systematic gathering and analysis to interpret, 
document and explain the performance data.

The goal at VIS is to help students to become assessment capable learners who are able to assess their own 
learning. Being assessment capable allows students to determine when they need help and when they are 
doing well enough to move on. Combined with clear, specific, elaborated and manageable feedback, assess-
ment capable learners are able to answer three key questions: “Where am I going? How am I going? Where 
to next? (Hattie, 2007).

IBDP and Courses Assessment in Practice
Formative and summative assessment strategies employed by classroom teachers are connected to IBDP syl-
labus objectives. Student learning is regularly assessed against the objectives and assessment criteria specific 
to each subject.
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VIS uses the 1-7 IB grading system, which is criterion based. 
Every teacher uses the subject specific criteria in order to assess 
student achievement. The criteria enable students to under-
stand the expectations of a course and how to improve their 
level of achievement.

Students will sit end-of-semester examinations twice in Grade 
11 and at the end of their first semester in Grade 12. In addi-
tion to this, all students will sit mock examinations in March 
of Grade 12. Final IB examinations take place in May of Grade 
12. Those students taking a subject at High School level, will 
sit a final summative examination, at the end of Grade 12. 

IB Internal Assessment
As part of every IB subject, students must complete internal 
assessments. These are assessed by the subject teacher then 
sent to the IB for external moderation. Internal assessment 
primarily addresses those skills and areas of understanding that 
are less appropriately addressed through external examination 
papers. Wherever possible, internal assessment tasks become an 
integral part of classroom teaching and/or homework for that 
subject. Internal assessment deadlines are shared via Manage-
bac and Google Drive at the start of each academic year. 

Academic Misconduct
Academic honesty is essential in all areas of study and research 
within the school programme. Students must understand the 
basic meaning and significance of concepts that relate to aca-
demic honesty, especially authenticity and intellectual property. 

Academic honesty includes proper conduct in relation to writ-
ten examinations, research, and all other forms of assessment.

An authentic piece of work is one that is based on the student’s 
individual and original ideas with any ideas and work of oth-
ers fully acknowledged. Therefore, all assignments, written or 
oral, completed by a student for assessment must wholly and 
authentically use that student’s own language and expression. 
Where sources are used or referred to, whether in the form of 
direct quotation or paraphrase, such sources must be fully and 
appropriately acknowledged.
 
Malpractice is defined as behavior that results in, or may result 
in, the student or any other student gaining an unfair advantage 
in one or more assessment component. Example include but are 
not limited to:
 
Plagiarism
Plagiarism is defined as the representation of the ideas or work 
of another person as the student’s own.  Students must under-
stand that:

 » All ideas and work of other persons, regardless of their 
source, must be acknowledged.

 » The sources of all photographs, maps, illustrations, com-
puter programs, data, graphs, audio-visual and similar 
material must be acknowledged if they are not the student’s 
own work.

 » Passages that are quoted verbatim must be enclosed within 
quotation marks and references provided.

Assessment and Academic Policies
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Collusion
Collusion is defined as supporting malpractice by another 
student, as in allowing one’s work to be copied or submitted for 
assessment by another.

There are occasions when collaboration with other students 
is permitted or even actively encouraged, for example in the 
requirements of internal assessment. However, the final work 
must be produced independently, despite the fact that it may be 
based on similar data. This means that the abstract, introduc-
tion, content and conclusion or summary of a piece of work 
must be written in each student’s own words. If, for example, 
two or more students have the same introduction to an assign-
ment, this will be construed as collusion and not collaboration. 
Students must, therefore, be aware of the distinction between 
collusion and collaboration.
 
Duplication of Work
Duplication of work is defined as the presentation of the same 
work for different assessment components and/or subject 
requirements.  If, for example, an student submits the same 
or very similar piece of work for the in-depth study in history 
internal assessment and for an extended essay in history, this 
would be viewed as malpractice. However, it is perfectly accept-
able for a student to study one aspect of a topic for internal as-
sessment and another aspect of the same topic for an extended 
essay.

Internal Consequences
The following will result in handling cases of plagiarism:

1. The first instance of plagiarism will be dealt with by a clear 
explanation of the malpractice and a warning that will be 
recorded in the student’s Managebac file by the teacher.

2. The second instance will be followed by a letter to the 
parents and a copy of the letter put in the student’s file as 
a formal record. The second instance will also be recorded 
in the students Managebac file and the program IBDP 
Coordinator will be notified.

3. The third instance will be dealt with by suspension by the 
school administration.

 
External Consequences
If the IB coordinator (or a teacher) has reason to suspect that 
part or the whole of a candidate’s work may not be authentic, 
that work must not be accepted or submitted for assessment. 
This situation must be resolved within the school. At the discre-
tion of the coordinator one of two possible courses of action 
must be adopted.

1. The candidate should be allowed one opportunity to revise 
and resubmit the work. This must be completed in time for 
appropriate deadlines.

2. If there is insufficient time to allow a revision of work, an 
F must be entered against the candidate’s name on the ap-
propriate mark sheets or report cards. This will result in no 
grade being awarded for the subject concerned.

Whichever course of action is adopted, the incident must be 
dealt with by the school. The co-coordinator must inform the 
IBO if he/she suspects any malpractice in relation to a candi-
date’s work after the work or an internal assessment mark has 
been submitted to the IBO. In such cases, or when an examiner 
suspects malpractice, the school will be required to conduct an 
investigation and provide the IBO with relevant documentation 
concerning the case. Candidates suspected of malpractice will 
be invited, through the IB DP Coordinator, to present a written 
explanation or defense.

IB Regulations 
If the final award committee decides that a case of malpractice 
has been established, no grade will be awarded in the subject(s) 
concerned. No diploma will be awarded to the candidate, but 
a certificate will be awarded for other subject(s) in which no 
malpractice has occurred. The candidate will be permitted to 
register for future examinations at least one year after the ses-
sion in which malpractice was established.

Other Policies 
Homework
Homework is given to students to reinforce and extend the ma-
terial covered during class. For the typical Grade 11 & 12 stu-
dent, assigned homework should average about 15-20 hours per 
week. Students may get some time in school during X Blocks to 
work on homework. Should a student find that homework for 
a particular class is consistently above this level, the issue should 
be discussed with the teacher involved and IBDP Coordinator.

Calculators 
Students will be required to use an IB approved Graphical 
Display Calculator. There are several different recommended 
calculators which have been approved by IB. VIS encourages 
students to use a Texas Instrument Ti 84 Plus - any version, for 
examinations and course work. This will ensure they are fully 
supported with this tool.

An Ongoing Partnership
Parents and Guardians are encouraged to be involved, to know 
what is going on in their son’s/daughter’s studies. Parents and 
Guardians will have access to the Managebac online virtual 
learning environment system, (vislao.managebac.com/login). 
Access will enable Parents and Guardians to stay informed of 
upcoming events, homework and assessment deadlines. Parents 
and Guardians will also be able see the curriculum and units 
that their son/daughter is undertaking at any point in the two 
year IBDP programme. Ongoing communication with the 
IBDP Coordinator is also encouraged. 

There are also contributions that parents/guardians can make in 
the areas of CAS (where parents/guardians may have contacts 
who can help initiate new CAS projects) and Extended Essays 
(where parents/guardians may have access to sources useful for 
research).
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COLLEGES AND UNIVERSITY ACCEPTANCES

University Guidance
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E Some recent graduates of VIS with the IB Diploma have entered and been accepted into the following 

institutions:

For more on how the DP prepares students for success at university, visit: www.ibo.org/recognition

An Overview
University systems in different parts of the world may have very 
specific entry requirements, which can vary from country to 
country. The following general guidelines are a starting point but 
requirements for specific programs can change and therefore it is 
essential that students conduct their own research to ensure their 
IB course selections meet their needs. For further assistance, see 
the secondary counsellor.

Please remember that teacher feedback and the student’s grades 
are the best indicator of a student’s ability level in each subject. 
They should be the guiding principles when deciding what IB 
subjects to select.
Potential IB Requirements for University Admission*

Architecture – usually no subjects are specified, but occasionally 
mathematics and/or physics at higher level is required. Art or 
design-based subjects are not always required but maybe useful. 
Some universities will require a portfolio.

Art and Design – art-based subjects would generally require 
Visual Art at HL and/or a portfolio of work.

Economics, Business or Commerce – the exact Mathematics 
requirement will depend upon the university being applied to.  
Students seeking careers in these fields should meet with the sec-
ondary counselor before choosing their Mathematics class. It is 
usually not necessary to take economics or business management 
in order to take these subjects at university. 

Engineering – at the most selective universities in the UK and 
US, Mathematics: Analysis and Approaches and Physics at HL 
are either essential or highly desirable. At most universities in 
Canada, and the US, Mathematics at SL is acceptable as the 
minimum entry requirement. Chemistry may also be a require-
ment. For Chemical Engineering in the UK, Mathematics and 
Chemistry at HL are essential or highly desirable; Physics may 
also be required.  Australia sometimes requires Chemistry or 
Physics. as well, but requirements vary widely.

Law – no specific subjects are specified, but Language A Eng-
lish may be required.

Medicine – in the Australia and the UK, Chemistry at HL plus 
either Biology or Physics at HL are required (taking Biology is 
strongly recommended). Some universities will require Mathe-
matics: Applications and Interpretations as the 3rd HL subject, 
but many will accept a non-science based academic subject at 
HL.

Psychology – some courses may require a HL science subject 
and/or Mathematics: Applications and Interpretations. It is not 
usually necessary to take IB Psychology in order to study it at 
university.

Science – some courses may require more than one HL science 
subject and/or Mathematics: Analysis and Approaches.
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University Degree or Career Suggested subjects at IB Higher Level 
(Mandatory combinations are bolded)

Accounting Mathematics:Applications & Interpretations; Business Management; 
Economics

Advertising and Marketing Business Management, Economics, Geography or History; Visual Arts; 
Design Technology

Actuarial Work Mathematics:Analysis & Approaches

Administration, the Civil 
Service, etc.

Language and Literature; History, Economics, or Geography

Agriculture, Agricultural 
research, Land Surveyor

Biology, Chemistry, and/or Physics; Mathematics:Applications & 
Interpretations; Geography

Architecture Mathematics:Analysis & Approaches; Physics, Design Technology; 
Visual Arts

Banking, Finance, Insurance Business Management, Economics; Mathematics:Applications & 
Interpretations; Physics

* Business Studies Mathematics:Applications & Interpretations; Economics, Business 
Management

Chemistry Mathematics:Analysis & Approaches; Chemistry, Physics, or Biology

Chemical Engineering Mathematics:Analysis & Approaches; Chemistry, Physics

Classics, Archaeology, Orien-
tal Languages

English A; History

Computer Science, Statistics Mathematics:Analysis & Approaches; Physics, Computer Science

Creative Writing Language and Literature; History; Theatre

Design Design Technology, Physics (engineering); Mathematics:Applications & 
Interpretations; Visual Arts

Engineering Physics; Math, Design Technology, Economics, Chemistry

English English A; History

Film, Video and Photographic 
Arts

Visual Arts; Film; Language and Literature

Fine and Studio Art Visual Arts; Language and Literature

Geography (arts emphasis) Geography, History, Economics; Language and Literature

Geography Mathematics:Applications & Interpretations; Geography; Two of Chem-
istry, Physics; Biology

History, Anthropology History, Economics, Language and Literature

History of Art Visual Arts; History; English A

International Relations, 
Politics

History, Economics, Geography; Language and Literature

Law No specific requirements. History, Economics, Math, English A are 
useful

* Management Studies Business Management; Mathematics:Applications & Interpretations; 
Economics

Materials Science, Metallurgy Chemistry, Physics, Design Technology; Mathematics:Analysis & 
Approaches

* Math Mathematics:Analysis & Approaches; Physics and second science

Media and Communication 
Studies, Journalism

Language and Literature; Film

Medicine, Veterinary Science, 
Dentistry

Biology, Chemistry and Physics; Mathematics: Analysis & Approaches

Modern Language Language and Literature; History

Music Music

Natural Sciences Mathematics:Analysis & Approaches; two of Chemistry, Physics, 
Biology

Pharmacy Chemistry, Biology

Physics, Applied Physics, 
Mathematical Physics

Mathematics:Analysis & Approaches; Physics, and a second science

Psychology Psychology; Biology

Teaching and Education English A

Theatre Theatre, Film Studies; Language and Literature

In general, US colleges and universities are less concerned 
about which subjects you take for the IB and pay more atten-
tion to how well you do throughout the diploma program. Key 
exceptions are when applying to highly competitive universities 
or to study engineering or business. The “top” universities in 
the US look for students taking the “most rigorous” curriculum 
and Mathematics: Analysis and Approaches. Some Engineering 
departments will expect you to have taken HL Mathematics: 
Analysis and Approaches and HL Physics or Chemistry. The 
most selective business schools also require very strong quan-
titative skills so pay close attention to which math course you 
took and what grades you achieved.

US applicants should note that the list of subjects indicated 
‘Recommended High School Preparation’ in some college 
guides/websites is intended only for students following a 
standard US high school curriculum and does not apply to IB 
students.

Students intending to study at Dutch, German, Italian, French, 
Swiss, or Chinese universities must consult the counselor when 
selecting IBDP subjects because these countries have special 
requirements.

 *The above guidelines are of a general nature; this is not a definitive list. 
Different universities have different entrance requirements, and require-
ments can change from one year to the next. The most updated sources of 
information are the prospectuses and websites of the universities themselves. 
Students should go to the universities website to get current information.

A Quick Reference Table 
The breadth of the IBDP curriculum allows you to keep many 
options open. The following general guidelines are starting 
point but requirements for specific program can vary and there-
fore it is essential that students conduct their own research to 
ensure their IB subject selection meets their needs.
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Course Overview
In this course, students study a wide range of literary and non-literary texts in a variety of media. By exam-
ining communicative acts across literary form and textual type alongside appropriate secondary readings, 
students will investigate the nature of language itself and the ways in which it shapes and is influenced by 
identity and culture. Approaches to study in the course are meant to be wide ranging and can include liter-
ary theory, sociolinguistics, media studies and critical discourse analysis among others.
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Aims
 » engage with a range of texts, in a variety of 

media and forms, from different periods, 
styles, and cultures

 » develop skills in listening, speaking, reading, 
writing, viewing, presenting and performing

 » develop skills in interpretation, analysis and 
evaluation

 » develop sensitivity to the formal and aesthetic 
qualities of texts and an appreciation of how 
they contribute to diverse responses and open 
up multiple meanings

 » develop an understanding of relationships 

English A – Language and Literature 
(Standard and Higher Level)

between texts and a variety of perspectives, 
cultural contexts, and local and global issues 
and an appreciation of how they contribute 
to diverse responses and open up multiple 
meanings

 » develop an understanding of the relationships 
between studies in language and literature 
and other disciplines

 » communicate and collaborate in a confident 
and creative way

 » foster a lifelong interest in and enjoyment of 
language and literature.

guage and Literature; 
Film

External Assessment
Paper 1: Guided textual analysis 
The paper consists of two non-literary passages, from two dif-
ferent text types, each accompanied by a question. Students 
choose one passage and write an analysis of it. (20 marks)

Paper 2: Comparative essay 
The paper consists of four general questions. In response to one 
question students write a comparative essay based on two works 
studied in the course. (30 marks)

HL Essay
Students submit an essay on one non-literary text or a collec-
tion of non-literary texts by one same author, or a literary text 
or work studied during the course. (20 marks) The essay must 
be 1,200-1,500 words in length. 

Internal assessment (IA)
Individual Oral 
Supported by an extract from one non-literary text and one 
from a literary work, students will offer a prepared response of 
10 minutes, followed by 5 minutes of questions by the teacher, 
to the following prompt:

Examine the ways in which the global issue of your choice is 
presented through the content and form of two of the texts that 
you have studied. (40 marks)

SHE READ BOOKS AS ONE 
WOULD BREATHE AIR, TO FILL 

UP AND LIVE.”

- ANNIE DILLARD
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Course Overview
Students will focus exclusively on literary texts, adopting a variety of approaches to textual criticism. Students explore 
the nature of literature, the aesthetic function of literary language and textuality, and the relationship between litera-
ture and the world.

Aims
 » engage with a range of texts, in a variety of media 

and forms, from different periods, styles, and 
cultures

 » develop skills in listening, speaking, reading, writ-
ing, viewing, presenting and performing

 » develop skills in interpretation, analysis and evalu-
ation

 » develop sensitivity to the formal and aesthetic 
qualities of texts and an appreciation of how 
they contribute to diverse responses and open up 
multiple meanings

External Assessment
Paper 1: Guided Literary Analysis 
The paper consists of two literary passages, from two different 
literary forms, each accompanied by a question. Students write 
an analysis of each of the passages. (40 marks)

Paper 2: Comparative Essay 
The paper consists of four general questions. In response to 
one question, students write a comparative essay based on two 
works studied in the course. (30 marks)

Higher Level (HL) Essay
Students submit an essay on one literary text or work studied 
during the course. (20 marks) The essay must be 1,200–1,500 
words in length.

Internal Assessment 
Individual Oral (15 minutes)
Supported by an extract from one work written originally in 
the language studied and one from a work studied in transla-
tion, students will offer a prepared response of 10 minutes, 
followed by 5 minutes of questions by the teacher, to the fol-
lowing prompt:

Examine the ways in which the global issue of your choice is 
presented through the content and form of two of the works 
that you have studied. (40 marks)

Lao A–Literature 
(Standard & Higher level)

 » develop an understanding of relationships between 
texts and a variety of perspectives, cultural contexts, 
and local and global issues and an appreciation of 
how they contribute to diverse responses and open 
up multiple meanings

 » develop an understanding of the relationships be-
tween studies in language and literature and other 
disciplines

 » communicate and collaborate in a confident and 
creative way

 » foster a lifelong interest in and enjoyment of lan-
guage and literature.

LA
NG

UA
G

E 
& 

LIT
ER

AT
UR

E



24 25

External Assessment
Paper 1: Guided Literary Analysis 
The paper consists of two passages , from two different literary 
forms, each accompanied by a question. Students choose one 
passage and write an analysis of it. (20 marks)

Paper 2: Comparative Essay 
The paper consists of four general questions. In response to 
one question, students write a comparative essay based on two 
works studied in the course. (30 marks)

Internal Assessment 
Individual Oral (15 minutes)
Supported by an extract from one work written originally in the 
language studied and one from a work studied in translation, 
students will offer a prepared response of 15 minutes to the 
following prompt:

Examine the ways in which the global issue of your choice is pre-
sented through the content and form of two of the works that you 
have studied. (40 marks)

Course Overview
The IB encourages students to pursue study in their mother tongue. This means taking their literature course in their 
mother tongue or first language. The course is offered in more than 40 languages. VIS makes every effort to set up 
School-Supported Self-Taught Language A courses in the languages our students require.  There is emphasis on inter-
nationalism and interculturalism in the IB Diploma; however, a student should also pursue knowledge within his/her 
own culture.

Students will focus exclusively on literary texts, adopting a variety of approaches to textual criticism. Students explore 
the nature of literature, the aesthetic function of literary language and textuality, and the relationship between litera-
ture and the world.

School-Supported Self-Taught Language A 
- Literature (Standard Level Only)
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 » develop an understanding of relationships be-
tween texts and a variety of perspectives, cultural 
contexts, and local and global issues and an 
appreciation of how they contribute to diverse 
responses and open up multiple meanings

 » develop an understanding of the relationships 
between studies in language and literature and 
other disciplines

 » communicate and collaborate in a confident and 
creative way

 » foster a lifelong interest in and enjoyment of 
language and literature.

Aims
 » engage with a range of texts, in a variety of media 

and forms, from different periods, styles, and 
cultures

 » develop skills in listening, speaking, reading, writ-
ing, viewing, presenting and performing

 » develop skills in interpretation, analysis and evalu-
ation

 » develop sensitivity to the formal and aesthetic 
qualities of texts and an appreciation of how 
they contribute to diverse responses and open up 
multiple meanings

EDUCATION IS NOT THE FILLING OF THE 
PAIL, BUT THE LIGHTING OF THE FIIRE.”

- OSCAR WILDE
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Course Overview           
Language B is an additional language-learning course designed for students with some previous learning of that 
language. It may be studied at either SL or HL. The main focus of the course is on language acquisition and develop-
ment of language skills. These language skills should be developed through the study and use of a range of written and 
spoken material. Such material will extend from everyday oral exchanges to literary texts, and should be related to the 
culture(s) concerned. The material is chosen to enable students to develop mastery of language skills and intercultural 
understanding. 

As English is the language of instruction at VIS the expectations and English B curriculum have been designed ac-
cordingly, challenging students to develop their language skills to the best of their abilities. 

Aims
 » develop students’ intercultural understanding 
 » enable students to understand and use the language 

they have studied in a range of contexts and for a 
variety of purposes

 » encourage, through the study of texts and through 
social interaction, an awareness and appreciation 
of the different perspectives of people from other 
cultures

 » develop students’ awareness of the role of language in 

relation to other areas of knowledge
 » develop students’ awareness of the relationship 

between the languages and cultures with which they 
are familiar

 » provide students with a basis for further study, work 
and leisure through the use of an additional language

 » provide the opportunity for enjoyment, creativity 
and intellectual stimulation through knowledge of an 
additional language.
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N English B (Higher Level Only)
French B or Mandarine B (Standard & 
Higher Level) 

External Assessment
Paper 1: Receptive Skills

Paper 2: Written Productive Skills
Written assignment: one piece of writing based on the intertex-
tual readings for Standard Level.  One piece of creative writing 
connected to one of the two works of literature studied for 
higher level. 

Internal Assessment
Interactive Oral
The best of three classroom activities assessed by the teacher 
(presentation, role-play, speech, report, debate) will be chosen.

Individual Oral
A 10 minute presentation based on the course options.

YOU LIVE A NEW 
LIFE FOR EVERY 
LANGUAGE YOU 
SPEAK.”

- A CZECH PROVERB
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Course Overview
The IB DP language ab initio course is designed to provide students with the necessary skills and intercultural under-
standing to enable them to communicate successfully in an environment where the language studied is spoken. This 
process encourages the learner to go beyond the confines of the classroom, expanding an awareness of the world and 
fostering respect for cultural diversity. The language ab initio course develops students’ linguistic abilities through the 
development of receptive, productive and interactive skills by providing them opportunities to respond and interact 
appropriately in a defined range of everyday situations. Language ab initio is available at standard level only.

are familiar.
 » Develop students’ awareness of the importance of 

language in relation to other areas of knowledge. 
 » Provide students, through language learning and the 

process of inquiry, with opportunities for intellectual 
engagement and the development of critical- and 
creative-thinking skills. Provide students with a basis 
for further study, work and leisure through the use of 
an additional language.

 » Foster curiosity, creativity and a lifelong enjoyment of 
language learning.

External assessment (2 hours 45 minutes) 
Paper 1 (1 hour)

Productive Skills—Writing (30 Marks)
Two written tasks of 70–150 words each from a choice of three 
tasks, choosing a text type for each task from among those 
listed in the examination instructions.
      
Paper 2 (1 hour 45 minutes)
Receptive skills—separate sections for listening and reading (65 
marks) 

Listening Comprehension (45 Minutes) (25 Marks)

Reading Comprehension (1 Hour) (40 Marks)
Comprehension exercises on three audio passages and three 
written texts, drawn from all five themes.
 

Internal Assessment 
This component is internally assessed by the teacher and exter-
nally moderated by the IB at the end of the course.
      
Individual Oral Assessment
A conversation with the teacher, based on a visual stimulus and 
at least one additional course theme. (30 marks).
 

French Ab. Initio or Mandarin Ab. Initio
(Standard Level Only)

Aims      
 » Develop international-mindedness through the study 

of languages, cultures, and ideas and issues of global 
significance. 

 » Enable students to communicate in the language they 
have studied in a range of contexts and for a variety 
of purposes. Encourage, through the study of texts 
and through social interaction, an awareness and ap-
preciation of a variety of perspectives of people from 
diverse cultures.

 » Develop students’ understanding of the relationship 
between the languages and cultures with which they LA
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WITH LANGUAGES, 
YOU ARE AT HOME 
ANYWHERE.”

- EDMUND DU WAAL
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Course Overview
The study of business management develops understanding of international cooperation and responsible citizenship 
as well as an appreciation for the ethical concerns and social responsibility in the global business environment. It aims 
to foster students’ understandings of international perspective of business and to promote cultural diversity through 
the study of essential topics in business management.  Business management provides the opportunity for students to 
develop and understanding of business practices and skills, as well as business theory. Students in business manage-
ment will analyze complex business activities while considering the cultural and economic context in which a business 
operates.

External Assessment
The summative assessment consists of an internal assessment 
and two external examinations with multiple sections.

Paper One  
Candidates will complete multiple sections (two for SL and 
three for HL) based on a case study issued in advance. 

The purpose of paper one is to give the students the opportu-
nity to demonstrate knowledge and comprehension of all the 
course topics as well as evaluation skills.  

Paper Two  
The students will complete two sections of structured questions 
based on stimulus material with a quantitative element. 
 
The purpose of paper two is to give the students further op-
portunities to demonstrate knowledge and comprehension of 
all business and management topics as well as to solve problems 
and conduct business analysis. 

Internal Assessment  
The nature of the internal assessment varies for the level of the 
business and management course. For standard-level students 
conduct written commentary addressing a real issue facing an 
organization. Higher-level students complete a research project 
and make a decision on a real issue facing an organization.
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S Business Management

(Standard & Higher Level) 

Aims
 » encourage a holistic view of the world of business
 » empower students to think critically and strategically 

about individual and organizational behaviour
 » promote the importance of exploring business issues 

from different cultural perspectives
 » enable the student to appreciate the nature and 

significance of change in a local, regional and global 
context

 » promote awareness of the importance of environ-
mental, social and ethical factors in the actions of 
individuals and organizations

 » develop an understanding of the importance of in-
novation in a business environment.

IF YOU REALLY LOOK 
CLOSELY, MOST OVER-

NIGHT SUCCESSES TOOK 
A LONG TIME.”

- STEPHEN JOBS
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Course Overview
The IB Diploma Programme Geography course is firmly grounded in the real world and focuses on the interactions 
between individuals, societies, and the physical environment. It seeks to identify trends and patterns in these interac-
tions and examines the processes behind them.

IBDP Geography also investigates the way that people adapt and respond to change. It evaluates management strate-
gies humans have developed in response to these changes. 

The geography course embodies global and international awareness in several distinct ways. It examines key global 
issues, such as poverty, sustainability, and climate change. It considers examples and detailed case studies at a variety 
of scales, from local to regional, national and international. The content is underpinned by the four key concepts of 
the course: Places, Power, Processes, and Possibilities. 

need for planning and sustainable management
 » appreciate the relevance of geography in analysing 

contemporary issues and challenges, and develop a 
global perspective of diversity and change.

External Assessment
Paper 1 – Optional Themes (SL and HL)
SL and HL students study two common optional themes, with 
HL students studying one additional optional theme (for a total 
of three). The optional themes include: Urban Environments, 
Food and Health, and Leisure, Sport and Tourism. 

The Paper 1 exam consists of two (SL) or three sections (HL) 
based on the topics in the optional themes. Each section 
includes a series of short answer questions and ends with an 
extended response essay. 

Paper 2 – Core (SL and HL)
The core curriculum for HL and SL students consists of three 
topics (The Core 3): Changing Population, Global Climate 
- Vulnerability and Resilience, and Global Resource Consump-
tion and Security
  

The Paper 2 exam consists of three sections based on the topics 
in the Core Theme. The first section includes short answer 
questions on all three Core Topics. The second section is fo-
cused on analysis and evaluation of an infographic. In the third 
section, students write an extended response essay from a choice 
of two. 

Paper 3 (HL only)
HL students will also study the HL core extension: Geographic 
Perspectives - Global Interactions, which will provide further 
depth and breadth of knowledge on the study of globalization 
in three key areas: Power, places and networks, Human devel-
opment and diversity, Global risks and resilience.

The Paper 3 exam consists of two extended response essays 
that are drawn from both the core curriculum and the HL core 
extension.  

 Internal Assessment
The Geography course includes field work as an internal as-
sessment. This field work is linked to a topic that is studied 
throughout the course, but should be focused primarily on 
an Optional Theme. For Standard Level students the inter-
nal assessment is 25% of the final IB grade. For Higher Level 
students the internal assessment is 20% of the final grade. The 
internal assessment is one field work report, with a maximum 
word limit of 2,500 words.
     

Aims
 » develop an understanding of the interrelationships 

between people, places, spaces and the environment
 » develop a concern for human welfare and the quality 

of the environment, and an understanding of the 

Geography
(Standard & Higher Level) 
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Course Overview
The DP History course is a world history course based on a comparative and multi-perspective approach to history. It 
involves the study of different types of history, including political, economic, social and cultural, and provides a bal-
ance of structure and flexibility. The course emphasizes the importance of developing skills as well as gaining factual 
knowledge. It puts an emphasis on developing the skills of critical thinking, and on developing an understanding of 
multiple interpretations of history. The course involves a challenging and demanding critical exploration of the past. 

There are six key concepts that have particular prominence throughout the DP history course: change, continuity, 
causation, consequence, significance and perspectives.

 » synthesize by integrating evidence and critical com-
mentary 

 » structure an essay using evidence to support relevant, 
balanced and focused historical arguments 

 » demonstrate evidence of research skills, organization 
and referencing

External Assessment
Paper One 
Source-based paper based on The Move to Global War. The 
two case studies are Japanese expansion in East Asia (1931-
1941), and German and Italian expansion (1933-1940). The 
purpose of Paper One is to give the students the opportunity to 
demonstrate their skills of comprehension, analysis, evaluation 
and application. 

Paper Two  
The students will complete an in-depth study of the Cold War, 
and Authoritarian States of the 20th Century. Students will be 
required to complete two analytical essays. 

Paper Three  HL only
The students will complete an in-depth study of aspects of the 
history of Asia and Oceania, specifically 20th Century China 
and will be required to complete three analytical essays.

Internal Assessment 
The students are to complete a 2,200 word historical investiga-
tion on a topic of the student’s choosing. Students are expected 
to apply the skills of a historian, such as making sense of source 
material and managing conflicting interpretations. The students 
are required to search for, select, evaluate and use evidence to 
reach a decision or solve a problem.  The internal assessment is 
assessed internally and moderated externally. 
 

History
(Standard & Higher Level) 

Aims
 » demonstrate an understanding of, and continuing 

interest in the past
 » engage with multiple perspectives and to appreci-

ate the complex nature of historical concepts, issues, 
events and developments

 » have an understanding of history from more than one 
region of the world
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CULTIVATE PEACE AND 
HARMONY WITH ALL.“

- GEORGE WASHINGTON
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Course Overview
Through the study of biology students should become aware of how biologists work and communicate with 
one another. In this course there is an emphasis on a practical approach through experimental work. In this 
context all biology students should be able to develop their experimental and scientific investigative skills, 
develop their ability to analyze, evaluate, and synthesize biological information, and to apply and use the 
body of knowledge, methods and techniques that characterize working biologists.

 » communication during scientific activities
 » develop experimental and investigative scientific skills 

including the use of current technologies
 » develop and apply 21st century communication skills 

in the study of science
 » become critically aware, as global citizens, of the ethi-

cal implications of using science and technology
 » develop an appreciation of the possibilities and limi-

tations of science and technology
 » develop an understanding of the relationships be-

tween scientific disciplines and their influence on
 » other areas of knowledge.

External Assessment
Both HL and SL students will sit three separate IB examina-
tion papers at the end of the two year course. The exam papers 
account for a total of 80% of the final IB grade awarded to the 
student. The exam has a mixture of multiple choice questions 
and longer, more analytical short response questions.

Internal Assessment
The internal assessment accounts for 20% of the student’s final 
IB grade. To prepare students for this, they will undertake a 
laboratory based program over the two years of the course. The 
programme will serve the following purposes:

 » illustrating, teaching and reinforcing theoretical concepts,
 » developing an appreciation of the essential hands-on nature 

of scientific work,
 » developing an appreciation of the benefits and limitations 

of scientific methodologies,
 » developing the ability to communicate using a standard 

scientific report format, 
 » formatively assessing the student’s ability to design an 

experiment, collect and process data, and evaluate the 
outcomes.

The summative assessment is based on a 10 hour independent 
investigation into a topic of their choice which shows the skills 
acquired over the two years of preparation. Students submit a 
final lab report which is sent to the IB for assessment.

Group 4 Project 
The Group 4 Project is a collaborative, interdisciplinary activity 
where students work on a science or technology topic allow-
ing for concepts and perceptions from across the sciences to 
be shared. This project is carried out over the course of a 2-day 
period at the end of the first year.
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Biology
(Standard & Higher Level)

Aims
 » appreciate scientific study and creativity within a 

global context through stimulating and challenging
 » opportunities
 » acquire a body of knowledge, methods and tech-

niques that characterize science and technology
 » apply and use a body of knowledge, methods and 

techniques that characterize science and technology
 » develop an ability to analyse, evaluate and synthesize 

scientific information
 » develop a critical awareness of the need for, and the 

value of, effective collaboration and
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Course Overview
Chemistry is an experimental science that combines academic study with the acquisition of practical and investiga-
tional skills. It is called the central science, as chemical principles underpin both the physical environment in which 
we live and all biological systems. Apart from being a subject worthy of study in its own right, chemistry is a prerequi-
site for many other courses in higher education, such as medicine, biological science and environmental science, and 
serves as useful for employment.

Despite the exciting and extraordinary development 
of ideas throughout the history of chemistry, cer-
tain things have remained unchanged. Observations 
remain essential at the very core of chemistry, and this 
sometimes requires decisions about what to look for. 
The scientific processes carried out by the most emi-
nent scientists in the past are the same ones followed 
by working chemists today and, crucially, are also 
accessible to students in schools. The body of scientific 
knowledge has grown in size and complexity, and the 
tools and skills of theoretical and experimental chem-
istry have become so specialized, that it is difficult (if 
not impossible) to be highly proficient in both areas. 
While students should be aware of this, they should 
also know that the free and rapid interplay of theoret-

cal ideas and experimental results in the public scientific 
literature maintains the crucial link between these fields.

External Assessment
Both HL and SL students will sit three separate IB examina-
tion papers at the end of the two year course. The exam papers 
account for a total of 80% of the final IB grade awarded to the 
student. The exam has a mixture of multiple choice questions 
and longer, more analytical short response questions.

Internal Assessment
The internal assessment accounts for 20% of the student’s final 
IB grade. To prepare students for this, they will undertake a 
laboratory based program over the two years of the course. The 
programme will serve the following purposes:

 » illustrating, teaching and reinforcing theoretical concepts,
 » developing an appreciation of the essential hands-on nature 

of scientific work,
 » developing an appreciation of the benefits and limitations 

of scientific methodologies,
 » developing the ability to communicate using a standard 

scientific report format, 
 » formatively assessing the student’s ability to design an 

experiment, collect and process data, and evaluate the 
outcomes.

The summative assessment is based on a 10 hour independent 
investigation into a topic of their choice which shows the skills 
acquired over the two years of preparation. Students submit a 
final lab report which is sent to the IB for assessment.

Group 4 Project 
The Group 4 Project is a collaborative, interdisciplinary activity 
where students work on a science or technology topic allow-
ing for concepts and perceptions from across the sciences to 
be shared. This project is carried out over the course of a 2-day 
period at the end of the first year.
  

Chemistry
(Standard & Higher Level)
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CHEMISTRY BEGINS IN 
THE STARS. THE STARS 

ARE THE SOURCE OF THE 
CHEMICAL ELEMENTS.“

- PETER ATKINS
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Course Overview
DP design technology aims to develop internationally-minded people whose enhanced understanding of design and 
the technological world can facilitate our shared guardianship of the planet and create a better world. It focuses on 
analysis, design development, synthesis and evaluation. The creative tension between theory and practice is what char-
acterizes design technology within the DP sciences subject group.
Inquiry and problem-solving are at the heart of the subject. 

DP design technology requires the use of the DP de-
sign cycle as a tool, which provides the methodology 
used to structure the inquiry and analysis of problems, 
the development of feasible solutions, and the testing 
and evaluation of the solution. In Diploma Pro-
gramme design technology, a solution can be defined 
as a model, prototype, product or system that students 
have developed independently.

DP design technology achieves a high level of design 
literacy by enabling students to develop critical-think-
ing and design skills, which they can apply in a practi-
cal context. While designing may take various forms, 
it will involve the selective application of knowledge 
within an ethical framework.

External Assessment
Higher Level students will sit three separate IB examination 
papers at the end of the two-year course, while Standard Level 
students sit only two. These exams have a mixture of multiple-
choice questions and longer, more analytical short response 
questions.

Internal Assessment
All standard and higher level students complete a design project 
as an internal assessment task. This design project allows them 
to demonstrate their investigative, analytical, design thinking, 
design development, prototyping, testing and evaluation skills 
and mirrors the design processes used across the various indus-
tries that integrate design practice. Internal assessment accounts 
for 40% of the final assessment.

Group 4 Project 
The Group 4 Project is a collaborative, interdisciplinary activity 
where students work on a science or technology topic allow-
ing for concepts and perceptions from across the sciences to 
be shared. This project is carried out over the course of a 2-day 
period at the end of the first year.
  

Design Technology
(Standard & Higher Level)
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Design is not just what it 
looks like and feels like.

 Design is how it works.” 

– Steve Jobs



42 43

Course Overview
Physics is the most fundamental of the experimental sciences as it seeks to explain the universe itself. At higher level 
(HL) and standard level (SL), both theory and experiments are undertaken to develop a student’s knowledge and 
understanding of physics. They are tailored to complement one another naturally, as they do in the real world. The 
course allows students to develop traditional skills and techniques and the application of mathematics, which is the 
language of physics. It also allows students to develop interpersonal skills, and information and communication tech-
nology skills in group activities, which are essential in modern scientific endeavors and are important life-enhancing, 
transferable skills.

As the students’ knowledge develops, they will become more aware of how physical principles can be applied to alter 
the material world to suit their needs.  Students are encouraged to discuss the impact of physics on society and on 
the environment, and the moral and ethical dilemmas which may arise. Physics is therefore, above all, a human ac-
tivity and students become more appreciative of the context in which physicists work. Although the laws of physics 
are a universal phenomenon, the rich history of physics detailed in the course illustrates that science is an interna-
tional enterprise recognizing the contributions from many different cultures and nations.

Physics
(Standard & Higher Level)
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OLD MAN’S ADVICE TO YOUTH: 
NEVER LOSE A HOLY CURIOSITY.”

- ALBERT EINSTEIN

External Assessment
Both HL and SL students will sit three separate IB examina-
tion papers at the end of the two year course. The exam papers 
account for a total of 80% of the final IB grade awarded to the 
student. The exam has a mixture of multiple choice questions 
and longer, more analytical short response questions.

Internal Assessment
The internal assessment accounts for 20% of the student’s final 
IB grade. To prepare students for this, they will undertake a 
laboratory based program over the two years of the course. The 
programme will serve the following purposes:

 » illustrating, teaching and reinforcing theoretical concepts,
 » developing an appreciation of the essential hands-on nature 

of scientific work,
 » developing an appreciation of the benefits and limitations 

of scientific methodologies,
 » developing the ability to communicate using a standard 

scientific report format, 
 » formatively assessing the student’s ability to design an 

experiment, collect and process data, and evaluate the 
outcomes.

The summative assessment is based on a 10 hour independent 
investigation into a topic of their choice which shows the skills 
acquired over the two years of preparation. Students submit a 
final lab report which is sent to the IB for assessment.

Group 4 Project 
The Group 4 Project is a collaborative, interdisciplinary activity 
where students work on a science or technology topic allow-
ing for concepts and perceptions from across the sciences to 
be shared. This project is carried out over the course of a 2-day 
period at the end of the first year.
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Course Overview
This course recognizes the need for analytical expertise in a world where innovation is increasingly dependent on a 
deep understanding of mathematics. This course includes topics that are both traditionally part of a pre-university 
mathematics course (for example, functions, trigonometry, calculus) as well as topics that are amenable to investiga-
tion, conjecture and proof, for instance the study of sequences and series at both SL and HL, and proof by induction 
at HL.  The course allows the use of technology, as fluency in relevant mathematical software and hand-held technol-
ogy is important regardless of choice of course. However, Mathematics: analysis and approaches has a strong empha-
sis on the ability to construct, communicate and justify correct mathematical arguments and is recommended for 
students interested in mathematics, engineering, physical sciences, and some economics.

Mathematics: Analysis & Approaches
(Standard & Higher Level)
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Aims
 » develop a curiosity and enjoyment of mathemat-

ics, and appreciate its elegance and power
 » develop an understanding of the concepts, princi-

ples and nature of mathematics
 » communicate mathematics clearly, concisely and 

confidently in a variety of contexts
 » develop logical and creative thinking, and pa-

tience and persistence in problem solving to instil 
confidence in using mathematics

 » employ and refine their powers of abstraction and 
generalization

 » take action to apply and transfer skills to alterna-

tive situations, to other areas of knowledge and 
to future developments in their local and global 
communities

 » appreciate how developments in technology and 
mathematics influence each other

 » appreciate the moral, social and ethical questions 
arising from the work of mathematicians and the 
applications of mathematics

 » appreciate the universality of mathematics and 
its multicultural, international and historical 
perspectives

 » appreciate the contribution of mathematics to 

other disciplines, and as a particular “area of knowledge” in 
the TOK course

 » develop the ability to reflect critically upon their own work 
and the work of others

 » independently and collaboratively extend their understand-
ing of mathematics.

External Assessment
Paper 1: No Technology Allowed
Section A: Compulsory short-response questions based on the 
syllabus.
Section B: Compulsory extended-response questions based on 
the syllabus.

Paper 2: Technology Required
Section A: Compulsory short-response questions based on the 
syllabus.
Section B: Compulsory extended-response questions based on 
the syllabus.

Paper 3: HL Only  
Two compulsory extended response problem-solving questions.

Internal Assessment
Mathematical Exploration
Internal assessment in mathematics is an individual exploration. 
This is a piece of written work that involves investigating an 
area of mathematics. 

MATHEMATICS IS THE 
MUSIC OF REASON..“

- JAMES JOSEPH SYLVESTER
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Course Overview
This course recognizes the increasing role that mathematics and technology play in a diverse range of fields in a data-
rich world. As such, it emphasizes the meaning of mathematics in context by focusing on topics that are often used 
as applications or in mathematical modelling. To give this understanding a firm base, this course also includes topics 
that are traditionally part of a pre-university mathematics course such as calculus and statistics. The course makes 
extensive use of technology to allow students to explore and construct mathematical models. Mathematics: applica-
tions and interpretation will develop mathematical thinking, often in the context of a practical problem and using 
technology to justify conjectures

 » appreciate how developments in technology and 
mathematics influence each other

 » appreciate the moral, social and ethical questions 
arising from the work of mathematicians and the 
applications of mathematics

 » appreciate the universality of mathematics and its 
multicultural, international and historical perspec-
tives

 » appreciate the contribution of mathematics to 
other disciplines, and as a particular “area of 
knowledge” in the TOK course

 » develop the ability to reflect critically upon their 
own work and the work of others

 » independently and collaboratively extend their 
understanding of mathematics.

Mathematics: Applications & Interpretation
(Standard & Higher Level)

Aims
 » develop a curiosity and enjoyment of mathematics, 

and appreciate its elegance and power
 » develop an understanding of the concepts, princi-

ples and nature of mathematics
 » communicate mathematics clearly, concisely and 

confidently in a variety of contexts
 » develop logical and creative thinking, and patience 

and persistence in problem solving to instil confi-
dence in using mathematics

 » employ and refine their powers of abstraction and 
generalization

 » take action to apply and transfer skills to alternative 
situations, to other areas of knowledge and to future 
developments in their local and global communities
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Internal Assessment
Mathematical Exploration
Internal assessment in mathematics is an individual exploration. 
This is a piece of written work that involves investigating an 
area of mathematics.

External Assessment (80%)
Paper 1:Technology Required
Compulsory short-response questions based on the syllabus.

Paper 2: Technology Required
Compulsory extended-response questions based on the syllabus. 
       
Paper 3: HL Only  
Two compulsory extended response problem-solving questions. 

THE BOOK OF 
NATURE IS 

WRITTEN IN THE
LANGUAGE OF 
MATHEMATICS” 

- GALILEO
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Course Overview
In IBDP Music students are encouraged to engage with music that is familiar and unfamiliar to them, from a range 
of times, places and cultures. During their study of the various parts of the course students will be supported into 
developing their understanding of music as a whole. Students will need substantially more guidance on the content 
of the course during the early stages. However, throughout the teaching of the course they will be encouraged to 
develop critical thinking and participate in inquiry-based learning. Students should work both individually and col-
laboratively, working towards informed engagement. 

Music
(Standard & Higher Level)

Aims
The aim of the music course at SL and HL is to enable 
students to develop their knowledge and potential as 
musicians, both personally and collaboratively. A var-
ied range of activities will be introduced to encourage 
students to engage with music from different times, 
places and cultures, critically appraise music and use 
appropriate musical terminology, develop techniques 
for comparative analysis, develop investigative and 
thinking skills, learn to create music, learn to perform 
music, work both independently and collaboratively 
and develop reflection techniques for monitoring their 
work over time.

TH
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Assessment 
Exploring Music in Context 
Students select samples of their work for a portfolio submission 
(maximum 2,400 words). 

Experimenting with Music 
Students submit an experimentation report with evidence of 
their musical processes in creating and performing focused 
through at least two areas of inquiry in a local and/or global 
context. The report provides a rationale and commentary for 
each process. 

Presenting Music 
Students submit a collection of works demonstrating engage-
ment with diverse musical material from four areas of inquiry. 

The Contemporary Music-Maker (HL only) 
Students submit a continuous multimedia presentation docu-
menting their real-life project.

ONE GOOD THING ABOUT 
MUSIC, WHEN IT HITS 
YOU, YOU FEEL NO PAIN.” 

- BOB MARLEY
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Course Overview
Students experience the course from contrasting artistic perspectives. They learn to apply research and theory to in-
form and to contextualize their work. The theatre course encourages students to appreciate that through the processes 
of researching, creating, preparing, presenting and critically reflecting on theatre—as participants and audience mem-
bers—they gain a richer understanding of themselves, their community and the world. 

Theatre 
(Standard & Higher Level)

Aims
 » explore theatre in a variety of contexts and under-

stand how these contexts inform practice (theatre 
in context)

 » understand and engage in the processes of trans-
forming ideas into action (theatre processes)

 » develop and apply theatre production, presenta-
tion and performance skills, working both 

 » independently and collaboratively (presenting 
theatre) 

For HL Only: 
 » understand and appreciate the relationship 

between theory and practice (theatre in context, 
theatre processes, presenting theatre).

TH
E 

AR
TS

External assessment 

Task 1: Solo Theatre Piece (HL only 35%) 
Students at HL research a theatre theorist they have not previ-
ously studied, identify an aspect(s) of their theory and create 
and present a solo theatre piece (4–8 minutes) based on this 
aspect(s) of theory.-

Task 2: Director’s Notebook (SL 35% and HL 20%) 
Students at SL and HL choose a published play text they have 
not previously studied and develop ideas regarding how it could 
be staged for an audience.  

Task 3: Research Presentation (SL 30% and HL 20%) 
Students at SL and HL plan and deliver an individual pres-
entation (15 minutes maximum) to their peers in which they 
outline and physically demonstrate their research into a conven-
tion of a theatre tradition they have not previously 
studied. 

Internal assessment 

Task 4: Collaborative Project (SL 35%and HL 25%) 
Students at SL and HL collaboratively create and present an 
original piece of theatre (lasting 13–15 minutes) for and to a 
specified target audience, created from a starting point of their 
choice.

ACTING IS ALL ABOUT
HONESTY.  IF YOU CAN FAKE 

THAT, YOU GOT IT MADE!” 

- GEORGE BURNS
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Course Overview
The visual arts course encourages students to challenge their own creative and cultural expectations 
and boundaries. It is a thought-provoking course in which students develop analytical skills in 
problem-solving and divergent thinking, while working towards technical proficiency and confi-
dence as art-makers. In addition to exploring and comparing visual arts from different perspectives 
and in different contexts, students are expected to engage in, experiment with and critically reflect 
upon a wide range of contemporary practices and media. The course is designed for students who 
want to go on to study visual arts in higher education as well as for those who are seeking lifelong 
enrichment through visual arts.

Visual Arts
(Standard & Higher Level)

Aims
Enable students to:

 » Develop perceptual and analytical skills make art-
work that is influenced by personal and cultural 
contexts.

 » Become informed and critical observers and mak-
ers of visual culture and media.

 » Develop skills, techniques and processes in order 
to communicate concepts and ideas.

TH
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External Assessment (SL)
Comparative Study
10-15 screens – 20%

Process Portfolio 
9-18 screens- 40%

External Assessment (HL)

Comparative Study
10 to 15 screens- 20%
3-5 screens analytical connection to personal studio work.

Process Portfolio
13-25 screens including three different mediums.-40%

Internal Assessment (SL)

Exhibition
Artist rationale, 4-7 art works and exhibition text- 40% 

Internal Assessment (HL)
Exhibition
Artist rationale, 8-11 art worksand exhibition text- 40%

CREATIVITY
TAKES 
COURAGE.“
- HENRI MATISSE
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Overview
Students at VIS also have the opportunity to select from a range of other IB subject choices also offered through 
Pamoja Education. Pamoja education works in close cooperation with the International Baccalaureate.

requirements have been met: 

 » They have achieved at least a Grade 5 in their 
personal project. 

 » At least 5 of their current subject teachers have 
recommended them to take a course for online 
study. 

 » They have a history of demonstrating strong 
ATLs in Self Management and Communication.

 » They have demonstrated the ability to work 
independently.

For further details relating to Pamoja online learn-
ing please visit http://www.pamojaeducation.com/ 
or drop in and chat to the IBDP Coordinator at 
VIS. The final decision of whether a student is able 
to take a course with Pamoja lies with the IBDP 
Coordinator. 

Online Opportunities
O
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E 
O
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These courses include:
Group 2: Language Acquisition

 » Spanish - Language B 
 » Spanish - Language ab intio

Group 3: Individuals and Societies
 » Economics 
 » Information technology in a global society 
 » Philosophy
 » Psychology

Group 6: The Arts 
 » Film

Students will require the approval of the IBDP Coor-
dinator to undertake online learning. Online learn-
ing is not for everyone. Only those with significant 
self management are likely to be successful. There-
fore, students will only be considered if the following 
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Overview
CAS stands for creativity, activity and service and requires participating students to spend significant amounts of time 
in each of the three areas over an eighteen month period. Participation and completion of the CAS requirements is a 
prerequisite for completion of both the International Baccalaureate Diploma and the VIS Diploma.

CAS is experiential learning designed to provide real, challenging, achievable tasks that must be given thoughtful 
planning, reporting and reflection.

The activities should be appropriately adapted to the students’ circumstances, and take into account aptitudes and 
preferences. The experiences should reward and enrich all involved and when well carried out, CAS should build self-
esteem, self-confidence, autonomy and self-reliance.

Creativity, Activity and Service (CAS)
TH
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Learning Outcomes
Judgment on successful completion in CAS is 
achieved by the student supplying evidence of: 

 » Identifying own strengths and develop areas for 
growth

 » Demonstrate that challenges have been under-
taken, developing new skills in the process

 » Demonstrate how to initiate and plan a CAS 
experience

 » Show commitment and perseverance in CAS 
experiences

 » Demonstrate the skills and recognize the benefits 
of working collaboratively

 » Demonstrate engagement with issues of global 
significance

 » Recognize and consider the ethics of choices and 
actions

This focus on learning outcomes emphasizes that it is 
quality of a CAS activity that is of most importance. 
The guideline for the minimum amount of CAS 
activity is approximately the equivalent of half a day 
per school week (three to four hours per week}with 
a reasonable balance between creativity, activity and 
service.

Monitoring Progress
CAS Coordinator
Each student will record their activities and projects for approv-
al, keep track of progress and complete evaluations and submit 
the finished work for final approval. The CAS coordinator has 
access to all students’ accounts whereby he/she can monitor 
progress and achievement toward learning outcomes. 

CAS Adviser
Each student is assigned a CAS adviser. The CAS adviser at VIS 
is their grade level advisory teacher. The adviser assists each stu-

dent in the successful completion of their CAS commitments 
through monitoring progress and ensuring quality of activities 
and journal entries.  Through regular meetings students can be 
encouraged to maintain steady progress toward their eventual 
goal.

CAS and Graduation 
Completing CAS is a graduation requirement for all students. 
In order to be awarded their VIS Diploma, students must meet 
all learning outcomes by the end of Grade 12. 
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Course Overview
The Extended Essay provides students with an opportunity to engage in research of a question of their choice, within a cho-
sen subject.  The extended essay is an independent, self-directed research project culminating in an essay of 4,000 words.  It 
provides practical preparation for the kinds of undergraduate and postgraduate research required at university level.

Extended Essay

Process
The Extended Essay process begins in September of the 
11th grade and ends in August of the 12th grade.  The Ex-
tended Essay is student directed. Students are encouraged 
to devote regular time to their Extended Essay throughout 
this period to ensure the essay is completed by the due 
date. 

Students choose the subject they will do their Extended 
Essay in, and with the guidance of their Supervisor and the 
EE Coordinator, create their research question.  Students 
are required to do extensive research and/or experimental 
work before writing the final draft during the June-August 
holidays.  

Students are strongly encouraged to choose a topic that 
is of genuine interest to them and is of a scope that is not 
too wide or too narrow to research. 

Monitoring Progress
The EE Coordinator
The EE coordinator will support all students through the 
process by providing checking points and support  sessions 
with academic honesty and research skills. The EE coordi-
nator has access to all students’ accounts whereby he/she 
can monitor progress. Each student will record progress 
and meetings on managebac.

EE Supervisors
Each student is assigned an EE supervisor. An EE supervi-
sor is an IB teacher at the school. The supervisor assists 
each student in the successful completion of their EE 
through monitoring their progress and ensuring quality of 
research, writing and academic honesty.

Assessment 
The Extended essay is compulsory for IB Diploma candi-
dates. The Extended essays are sent to IBDP examiners to 
be externally assessed. TH
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Course Overview
The TOK course encourages critical thinking about knowledge itself, to try to help young people make sense of what they encounter. 
Students will develop an awareness of how knowledge is constructed, critically examined, evaluated and renewed. They will be encour-
aged to reflect on their experiences as learners and to make connections between academic disciplines and between thoughts, feelings 
and actions. They will be asked to examine their own personal, ideological and cultural assumptions. The ethical responsibilities as-
sociated with knowledge will be considered and students will be encouraged to recognize the need to act responsibly in an increasingly 
interconnected world.

Aim
The TOK programme is composed of questions, the most cen-
tral of these questions are:

 » How do we acquire knowledge?
 » How do we use that knowledge?
 » How can we be certain that what we know is true?

Through the critical examination of knowledge students will 
develop an appreciation for the quest for knowledge, in particu-
lar its importance, its complexities, and its human implications.  
TOK encourages students to gain and apply their own knowl-
edge with greater awareness and responsibility

Theory of Knowledge 

Assessment
The assessment model in TOK comprises two components:

The Essay
Students respond to one of six prescribed titles, 
(1600 words). 

The Exhibition
Students will create an exhibition of three objects that show 
how TOK manifests in the real world.

TOK and Graduation 
Passing TOK is a graduation requirement for all students. In 
order to be awarded their VIS Diploma, students must achieve 
at least a Grade D at the end of each semester in Grades 11 and 
12. 
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Questions?
If you have any questions or information requests, please do not hesitate to contact the IBDP Coordinator 
or Upper School Principal.

SE
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N 
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E

Contact Us

 » DP Subject briefs, IB, 2017
 » IB Learner profile booklet, IB, 2009
 » IBDP Biology guide, IB, 2016
 » IBDP Business management guide, IB, 2013
 » IBDP Chemistry guide, IB, 2016
 » IBDP Creativity, action and service guide, IB 2014
 » IBDP Design technology guide, IB, 2020
 » IBDP Extended essay guide, IB, 2016
 » IBDP From principles into practice, IB, 2015
 » IBDP Geography guide, IB, 2017
 » IBDP History guide, IB, 2017

Alistair Nelson - IBDP Coordinator
Vientiane International School
PO Box 3180
Vientiane, LAO PDR
Tel + 856 21 486 001
alistairn@vislao.com 

Christine Santilli- Upper School Principal
Vientiane International School
PO Box 3180
Vientiane, LAO PDR
Tel + 856 21 486 001
tinas@vislao.com 

 » IBDP Language ab initio guide, IB, 2018
 » IBDP Language and literature guide, IB, 2019
 » IBDP Language B guide, IB, 2018
 » IBDP Mathematics: analysis and approaches guide, IB, 

2019
 » IBDP Mathematics: applications and interpretation guide, 

IB, 2019
 » IBDP Music guide, IB, 2011
 » IBDP Physics guide, IB, 2016
 » IBDP School supported self taught guide, IB, 2019
 » IBDP Theatre guide, IB, 2016
 » IBDP Theory of knowledge guide, IB, 2015

List of Sources
The VIS IBDP Curriculum Guide has been developed using the following sources;
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PO BOX 3180
Phonesavanh Road

Saphanthong Tai Village
Sisattanak District

Vientiane Lao PDR
Telephone +856 21 486001

Fax +856 21 486009
Email contact@vislao.com

VIENTIANE INTERNATIONAL SCHOOL

VIENTIANE INTERNATIONAL SCHOOL
PO Box 3180
Phonesavanh Road
Saphanthong Tai Village
Sisattanak District
Vientiane Lao PDR

Telephone +856 21 486001
Fax +856 21 486009

Email contact@vislao.com
Website:  www.vislao.com
Facebook:  Vientiane International School
Twitter:  twitter.com/vislaos
LinkedIn:  www.linkedin.com/school/vientiane-international-school/

Our Vision
We will lead the way toward a sustainable future.


